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ABSTRACT

Entrepreneurship is a worldwide phenomenon with economic growth across the globe positively impacted by the emergence of new and innovative business startups.  These new small business play a significant role in job creation, influencing politicians to recognize and support entrepreneurial startup activities due to its positive contribution to the economy. Zambia is one of the countries in the world that is concerned about promoting entrepreneurship to all people in order to develop successful entrepreneurs. Despite several entrepreneurship programs developed by the government and all the interventions through Ministry of Higher Education to support entrepreneurship movement, very little is known and seen about effectiveness of entrepreneurship programs implementation especially by graduates.

 This study therefore investigated the effectiveness of entrepreneurship education as well as the teaching and assessment methods of this particular subject. Out of 20 institutions in TEVET 4 Copperbelt based being NORTEC, LTBC, ZIBSIP and TVTC were chosen for this study. This is because Copperbelt has the largest number of institutions and it was convenient for the researcher.

 A sample of 113 respondents were stratified and randomly picked and a questionnaire was used to collect information. Out of this number, 93 representing 82% responses were returned for data analysis. Both primary and secondary data were used in collecting the desired data and questionnaires and interview guide were used to obtain data from respondents. Data was analysed qualitatively and quantitatively using tables, graphs and charts followed by some discussions.

The key findings are that all the institutions investigated offer entrepreneurship either as a standalone or a component in a particular subject and that only TVTC uses various methods of delivering the subject while others use only theories. The other one was that all but one institution allocates 2 hours per week for the subject and they offer it as an appreciation.

From these findings, one of the strong recommendations was that TEVETA should change the curriculum to suit the practical needs of the subject; the other one was that the authority should start to examine this subject like others. Institutions should also increase the hours allocated to the subject. Lastly, TEVETA should ensure that all staff lecturing entrepreneurship undergo TOT in entrepreneurship to have more exposure and practical experience.
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CHAPTER ONE

 INTRODUCTION 

1.0 Research Background

Entrepreneurship is a worldwide phenomenon with economic growth across the globe positively impacted by the emergence of new and innovative business startups.  These new small business play a significant role in job creation, influencing politicians to recognize and support entrepreneurial startup activities due to its positive contribution to the economy. Zambia is one of the countries in the world that is concerned about promoting entrepreneurship to all people in order to develop successful entrepreneurs. 
These interventions have been engineered by TEVETA, which in 1996 introduced entrepreneurship as a component in the curriculum to equip graduates with skills to be able to start their own ventures. Despite several entrepreneurship programs developed by the government and many interventions through Ministry of Higher Education to support entrepreneurship movement, very little is known and seen about effectiveness of entrepreneurship programs implementation, especially by graduates.

 This study therefore will evaluate the effectiveness of entrepreneurship education and training well as the teaching and assessment methods of this particular subject. 

1.1. BACKGROUND TO THE STUDY

The key to the success of establishing a culture of entrepreneurship in Zambia is education, which depends on all the stakeholders, including the state, educators and learners themselves.

Meredith Geoffrey (1987) contends that success of your business is determined by the performance of your employees. He further states that employers must be concerned with the abilities of the people they have including their training, experience and motivation. Apart from the educational impact of home, the school can be regarded as the place where the most (holistic) profound impact can be brought about in the development of the youths. One of Zambia’s greatest limitations is ascribed as lack of entrepreneurs especially among the youths.

This is rated in terms of workers to entrepreneurs which could be approximated at 1 to 60 in Zambia while the rate in most developed countries is 1 to 12 ( Friedvich and Visser 2005) quoted in South African journal of education. Further, Chanda N. (2017) presented an unfortunate observation which shows that youths especially on the Copperbelt believe significantly less in themselves as business starters compared with similar developing countries such as Argentina, India, Brazil and Mexico.

Economic growth in industrialized as well as developing countries remains a central issue and, as such particular interest is focused on the role of entrepreneurship to achieve and maintain open and modern economies (Wennekers and Thurik 1999). Yet recent references to the low incidence of entrepreneurship in Zambia raise the question whether this low prevalence is not perhaps a symptom of our education system both at primary, secondary and tertiary levels

Lewis (2002) argues the opposite when he reports that 70% of high school students are interested in starting their own business but 80% reported they were taught little or nothing about how a business works. With Zambia’s rate of unemployment estimated at 35%, these figures are bloated when we realize that only 25% of the matriculates annually gain entry into tertiary institutions with another 10% finding employment in the formal sector.

This synopsis indeed sketches a bleak picture, yet entrepreneurship development and training is not a new phenomenon as far back as 1999 coordinated entrepreneurship strategy was incorporated in the MSTVTS through TEVET policy. Being the key engine/mother for entrepreneurship training in Zambia, the TEVET policy was aimed at improving entrepreneurship training and link it to the requirements of the employment sector. One of its main objectives was to promote entrepreneurship and economic participation in both the formal and informal sectors with the efficiency of the national economy.

In view of the above, the research wishes to reflect onthe state of entrepreneurship training curricular methods of delivery of entrepreneurship training in TEVET.

1.2. PROBLEM STATEMENT

In 1996 TEVETA introduced   entrepreneurship with the aim equipping student graduate with lifelong skills to enable them to work for themselves after college especially after the decline of employment in the informal sector 
Entrepreneurship has been included in the National Curriculum for Vocational and Education at least to some extent. Moreover, research indicates that 80 to 90% of institutions in TEVET have their students participating in entrepreneurship programs at some point during their vocational education path

Despite some encouraging evidence and reports from various stakeholders, it appears that uptake and effectiveness of entrepreneurship education in (TEVET) are still far from being fully satisfactory. 
In the country however, there seem not to be practical evidence of entrepreneurial activities by graduates from universities and colleges. It seems like most students who are trained in entrepreneurship don’t establish their own businesses as they are seen queuing up for the limited white color jobs offered by Government and private sectors or they are unemployed in the streets. This has therefore prompted the researcher to investigate on the effect of entrepreneurship training/education on self-employment in Zambia.

1.3. SIGNIFICANCE OF THE STUDY

The findings of this study are expected to highlight the impact of entrepreneurship training and education on self-employment. It will also endeavor to find out the pedagogical as well as the methods of assessing learners in the area of entrepreneurship. The results will be used to suggest some solutions which could be beneficial to the following stake holders;

TEVETA; they will be informed of the challenges faced by students and the lecturing staff and methods used in delivery. The findings will equally attempt to provide solutions on how to overcome these challenges in order to enhance entrepreneurial activities among the graduates in the sector and improve the economy.

Policy makers; the research findings will also guide the government policy makers on any weaknesses and strengths of the current curriculum and come up with best practice for the country.

Examining Bodies; the results of the study will reveal the current methods of assessing the learners and how effective/ineffective. Findings will provide better methods of assessing the learners in this particular subject.

Zambia Institute of Marketing; the findings will help the institute to redesign the curriculum in entrepreneurship, change the methods of delivery and assessment.

TEVET Institutions; the results and findings of the research will help institutions come up with new methods of delivery and develop course materials suitable for entrepreneurship training.
To the general public; the results of this research will change people’s mind sets and the way of perceiving entrepreneurship. This is because the findings will give a clear picture of the benefits of entrepreneurship training using the right methods.

Other researchers; the findings of this study will provide additional source of information for future researches. 

The researcher; by conducting this research, the researcher will actually have a hands on practical experience in the research process and this could also be useful in her future studies and also help in improving on methods of delivery.

The research will provide an insight on entrepreneurship training in TEVET in Zambia to the outside world. 
It will add new knowledge to existing ones at Makerere and Virginia Universities.

1.5 RESEARCH OBJECTIVES

The main objectives of this research are in two parts, namely; 

1.5.1. General Objective

The general objective of this paper is to; 

Assess the impact on entrepreneurship education and training on self- employment in Zambia. 

1.5.2. Specific Objectives

The specific objectives of the study as given below;

1.5.2.1 To assess the impact of entrepreneurship training on learners.

1.5.2.2 To assess learners perception of the subject compared to other subjects.

1.5.2.3. To assess the methods of delivery and assessment used in the institutions

1.5.2.4 To investigate the challenges faced in the learning and delivery of entrepreneurship.

1.5.2.5 To find out what former students/graduates are doing after training

1.6. General Research Question

The research study will answer the following general question;

How has entrepreneurship training and education impacted on the self- employment among graduates in Zambia?

1.6.1. Specific Research Questions

This study will answer the following specific questions;

1.6.1.2. What mode of delivery and assessment is used on the delivery of entrepreneurship to learners in the institutions?

1.6.1.3. How has entrepreneurship been blended in the institution curriculum?

1.6.1.4. How do learners perceive entrepreneurship as a subject?

1.6.1.5 What are graduates doing after learning entrepreneurship?

1.6.1.6. What are some of the challenges faced in delivery and learning of entrepreneurship?

1.7. SCOPE OF THE STUDY

This research was limited to the operations of the four (4) TEVET institutions in Zambia. It was concentrated on Copperbelt based institutions being Northern Technical College (NORTEC), Zambia Institute of Business Studies and Industrial Practice (ZIBSIP), Luanshya College of Business Studies (LTBC) and Technical and Vocational Teachers College (TVTC).  The research study was aimed at assessing the impact of entrepreneurship training on self-employment in Zambia. It looked at how entrepreneurship training changes the learners’ attitude and affects the personal Entrepreneurial Characteristics (PECs) as well as mindsets. It also worked within the confines of the current National curriculum and mode of delivery

1.8. Problems and limitations of the study

A number of problems were encountered during data collection stage. Some included:

· Difficulty in accessing some respondents. Some respondents were difficult to access as they were busy or not interested in being interviewed or answer questionnaire. This was because some respondents thought the research was aimed at investigating them.

· Most respondents refused to have their identity revealed for fear of the unknown. However, the researcher tried to convince them that the research was for academic purposes only and that confidentiality will be maintained.

· Some respondents had difficulties in understanding questions in the questionnaire. The researcher had therefore to give some explanations to the questions.

· Some respondents deliberately gave incomplete answers and others never gave any reasons at all.

· Timing, the research was conducted at a time when some institutions were preparing and writing midterm tests.

· Students’ protests, this affected data collection especially from NORTEC and ZIBSIP were students were protesting over increased fees and this delayed the collection of questionnaires. 
CHAPTER TWO 

LITERATURE REVIEW

2.0 Overview

Literature review is a process of reading and examining pieces of writing so as to make an informed decision as to whether to make changes or form conclusion about a particular topic, Kasonkomona (2009). It can also be said to be a process of acknowledging what other authors have written on the topic. CIM, (2009) outlines the purposes of literature as follows:-

I. It is used as means to avoid duplication of work

II. It helps the researcher to appreciate methods used by other researchers and make conclusion as to whether or not such methods may be useful in the new research.

III. Valuable information and data that may be found useful, and would help the researcher to make informed decisions about the study.

2.1. Entrepreneurship and economic growth

New business creation has an impact on economic growth, innovation, and job creation Reynolds et.al (2000). Studies conducted by David Birch’s in 1979 on the impact of new and small firms on creating new jobs generated   a lot of evidence that supports his conclusion that small firms are the major source of  employment growth in the U.S and other emerging economies like China, India, Dubai and Malaysia. New firms, not necessarily small firms, are the dominant source of net job growth; currently world over, there is net job loss among elder firms whether small or large. This gap/ or job loss gap can be closed by new entrepreneurs especially with fresh minds from Universities and colleges.
It is believed that entrepreneurial activities provide profound positive benefits across an important set of measures of social economic and well-being, much of them concentrated in new economic sectors suchas information technology, when compared to service producing or goods producing industries, Bode, (2000).

Despite its apparent importance, there is no agreed definition of what constitutes an entrepreneur or entrepreneurship.  Different scholars around the world have given different definitions because there is still no standard, universally acceptable definition because of different views and perspectives. For this particular study, the main concentration will be on the economic view with the focus on the relationship between entrepreneurship education and training and self-employment resulting in economic growth particular in Zambia. 

Economic growth in industralised as well as developing countries remains a central issue and, as such particular interest is focused on the role of entrepreneurship to achieve and maintain open and modern economies, Wennekers, (1999).  Entrepreneurship refers to an individual’s ability to turn ideas into action. Schumpeter (1934) defines entrepreneurship as the process of creating value by bringing together unique combination of resources to exploit an opportunity.  It covers creativity, innovation and risk taking, and the ability to plan and manage projects in order to achieve objectives. This scholar further believes that entrepreneurship is a source of change as it brings about innovations which create new activities and new markets.

However, Micheal (2005) defines it from the business and managerial perspective as a process of creating something new with value by devoting the necessary time and effort, assuming the accompanying financial, psychic, social risks and receiving the resulting rewards of monetary and personal satisfaction and independence.  From these two scholars, it is evident that the impact of entrepreneurship on economic growth is far more pervasive than is generally acknowledged.
Although only one in 20 entrepreneurial firms are high growth in terms of adding jobs, the firms that survive the first couple of years contribute not only jobs to the economy but also innovative goods, services and processes. Therefore it is beneficial for communities to identify these firms and target them in economic development strategies. An entrepreneur is the fuel for and center of economic growth. S/he actuates the development process by creating small business or by using innovative means to improve existing business. “Entrepreneurship is a product of Exposure” Kanayam (2008). Kanyama, a Zambian economist and motivational speaker declares that God gave value to gold and silver and from time immemorial; these minerals have been a measure of quality and value.  This indicates that before we were created, entrepreneurship existed and Abraham was the first father of entrepreneurship. In the bible we read “Abraham was close to God and he chose for him a land that later ended up to be a real opportunity worth of a future, (Genesis 13)

2.2. Why Entrepreneurship?

Economic community leaders who embrace entrepreneurship follow one of the two approaches to make the case for entrepreneurship, one positive and one negative. In all senses, there is no coin which has only one side; a coin must have two sides to be complete. The positive approach centers on the important contributions of entrepreneurship and their ventures in creating self- employment and building stronger economies and communities. On the other hand the negative approach argues that the traditional economic development strategies are not getting the job done now, leaving the door open for alternatives, Garavan (1994). Let us explore these approaches in turn, starting with the negative one being;

2.3. Failure of Traditional economic strategies – communities (specially rural ones) have traditionally focused their economic development activities in three main areas namely,

a. Natural resource development 
b. Industrial attraction
c. Small business development.
While the explanations for these failures differ, the result is the same for the communities left behind;

2.3.1. Natural Resource Development

The traditional natural resource industries (e.i. farming, mining, forestry, fishing and energy) have experienced significant industrialization and consolidation over the past 50 years. The result is fewer farms, mines, lumber and energy companies coupled with decision making concentrated in ownership outside the local communities. Policy changes and global competition have created an environment where it is tougher for small entrepreneurial farms and natural resource companies to be successful. For example, many North Carolina communities are being forced to reinvent themselves, as tobacco farming and the industry that support it undergo significant downsizing.

2.3.2. Industrial attraction

Communities benefited from the relocation decisions of branch plants over the past several decades – attracting footloose plants in search of cheaper land, labour and business friendly environments. However, the reality today is much different than in the past. Cheaper land and labourare not found in America or Africa but in the emerging economies of China, India and Mexico. Meaning that only a small percentage (1%) of new jobs are coming from relocations.

2.3.3. Small business Development

In the past, communities captured the income generated in their local economies through farms and industry by developing a vibrant local business sector that met the needs of residents in the community. 
Downtown merchants provided the retail goods that consumers demanded while local businesses supplied inputs to famers and manufactures alike. However, pressure has been put on local businesses from the increasing competition of big box retailers, the internet and industry supplier relationships dictated from outside local area.Empty stores along the main street are as much as a feature of most communities as abandoned factories and empty industrial parks as the case in Zambia’s most CopperbeltTownship (Ndola)

Failure can often lead to despair, an urge to pack up ones’ bags and head for greener pastures. 
However, failure can also lead to innovation – a willingness to try a new approach to creating a vibrant, sustainable able economy, Calvin (2002). For many, that approach is entrepreneurship and as have already been and will be observed, there is a growing body of evidence about the positive contributions of entrepreneurship to building strong economies through self - employment.

More recently, the Global Entrepreneurship monitor project (2003) provided the best picture of the contribution of entrepreneurs to economic growth in the U.S, India and other countries. Findings present the following contributions;

I. There is a strong positive relationship between the level of entrepreneurial activity in a country and economic growth. Up to 70% of the deference in rates of economic growth across the country can be attributed to entrepreneurial activity- a case in India’s Gujarat state.

II. No countries with high levels of entrepreneurial activity experienced low levels of economic growth. Very few countries build robust economies without strong entrepreneurial activities. Entrepreneurs and the business they create contribute to strong economies in their home countries.

III. Small entrepreneurs are responsible for 67% of innovations, Shukla (2012). Since 2nd world war, such diverse product such as frozen foods, air conditioning, the cotton picker and the helicopter resulted from the drive and innovations of small entrepreneurs.

IV. In many parts of the world the small entrepreneurs are creating new jobs at the same time as larger firms are cutting back employment. A case in Zambia’s Luanshya based entrepreneurs being Wada Chove and Chatepa F.C.

V. Through their innovation  and creativity, entrepreneurs are transforming existing business sectors and creating new sectors that are competitive throughout  the world

Putting all these facts and figures together suggests that entrepreneurs are a vital part and an engine for our economy, creating jobs and innovations to communities and regions across the country. 

2.4. Strategies for making the case in my country – Zambia

Making the case in my country requires a leap of faith. Whether you are persuaded by the evidence linking entrepreneurship to economic growth or whether you are ready to try anything that might reverse the downward spiral in your country. The first step requires making a commitment to understand what entrepreneurship development is all about which occurs at different levels. At one level, you can access the resources that give you the’ big picture’ understanding the role of entrepreneurs in economic growth. The second level is to begin to dig in and learn what other countries, communities and places are doing to create an environment that support entrepreneurship, E.g. U.S, India, China, Malaysia, Uganda, Dubai and Japan.

As for Zambia, currently it has taken both levels/strategies. This is evidenced from the directions of the Government through its various ministries in which issues of entrepreneurship are incorporated. The Ministry of Higher Education (MOHE) through the Technical Education, Vocational and Entrepreneurship Training Authority (TEVETA) has developed a National policy which is the key engine for entrepreneurship training in the country. 
The main aim of the TEVET policy is to improve Technical Education and Vocational Training and link it to the requirements of the employment sector.

One of its main objectives is to promote entrepreneurship and economic participation in both the formal and informal sectors with the aim of increasing the efficiency of the national economy. MOHE/TEVETA have taken the two levels mentioned above as it provides resources as well as  exposing individuals and organizations to learn what other countries are doing and how they are doing it. This institution does this by sending staff to different countries in the world to learn entrepreneurial skills through experiential learning.

However, Research on entrepreneurship undertaken by the United Kingdom small business research trust (1988) indicates that the majority of the surveyed sample believed that entrepreneurial skills could not be acquired by the process of learning. These research findings however, carry little weight or hold less water because academicians and entrepreneurs have argued this point with lots of justifications for imparting entrepreneurial skills in individuals.
The Entrepreneurship Institute of India (EDI) has strongly argued out this point by stating that “A radical change in intellectual and Educational priority is needed” Training Manual, (2006). The institute of Corporate Training and Applied Science in Zambia (ICTAR) strongly believe that entrepreneurial skills can be acquired through the process of learning. They have since introduced a certificate program in entrepreneurship whose purpose is to help participants acquire strategic skills, knowledge and values in entrepreneurship and small business management. The concept is aimed at stimulating their ideas to invest in and manage new businesses and industries that will efficiently compete in National and international markets, (Post, 2008).

Mulungushi University, a third public university in Zambia also has the same view by introducing a degree in entrepreneurship. Technical and Vocational Teachers’ College (TVTC) and other TEVET institutions have not remained behind in this support. The institutions feel strongly that self – employment and economic growth can be attained by increased output through small and individual entrepreneurs. The TVTC 2007 – 2010 strategic plan, stated that “There is need to identify and implement strategies and training programs that will promote self –employment and job creation”. This indicates that though institutions produce young and individual entrepreneurs, they can contribute positively and close certain gaps just large entrepreneurs do.

Geroski (2001) maintains that small entrepreneurs are highly innovative and have such traits as flexibility, focus and individual innovative, unencumbered by bureaucratic processes that provide the impetus to peruse new opportunities. He further argues that increased demand or changes in consumer preferences create opportunities and small firms are in a unique position to respond to these demands.

2.5. Entrepreneurship Training and Education


Starting up a business is not similar to entrepreneurship; it is a fact of course, but not the complete picture, Kuratko, (2005). Churchill (1992) defines entrepreneurship as a process of discovering and developing an opportunity by way of creativity and innovation and trying to benefit from that opportunity regardless of the organizational resources and the position of entrepreneurs in the current or new organization. An entrepreneur is explained as a creative and open – minded person that looks at the environment precisely and sees the needs of other people and be able to convert these needs into ideas and get together the necessary resources to effectuate these ideas by taking risks through innovation, Drucker (1998).

Considering the great benefits of innovation and entrepreneurship to an organization as a whole, beyond the personal benefit, in order to increase the capacity of producing innovation and entrepreneurial activities, it seems quite essential to have the human capital that nestles the necessary combination of knowledge and skills in Alpan et al (2010). 
Individuals play a key role in the innovation process as the “creator and carriers” of the knowledge. Taking into account the development of current skills without proper training and education is hard to achieve, it won’t be unreasonable to think that the human capital as one core element for innovativeness can be improved and excelled by education and training. Furthermore, considering the resource based view, Barney (1991) skillful and educated youths and their potential for innovation could be thought as principle capabilities for future development of a nation.

In this regard therefore, the researcher will look at both training and education because learners especially at tertiary level need both so that they acquire both knowledge and skills. For one to understand, appreciate entrepreneurship and excel, the whole being must be affected. This statement is agreed by Farrant (2005) in his theories of learning by blooms taxonomy. He first defines learning as a process by which we acquire and retain attitudes, knowledge, understanding, skills and capabilities that cannot be attributed to inherited behavior patterns or physical growth. For learning to be more effective and bring change to the learner, all the domains must be affected i.e.

2.5.1. Affective domain – dealing with feelings and values therefore influencing attitudes and personalities. Entrepreneurship education will change the learners’ attitude, mindset and personalities, bringing out the desired Personal entrepreneurial characteristics (PECs). Meredith (1987) agrees with Farrant by stating that ‘Positive mental attitude in an entrepreneur will greatly contribute to successful accomplishment’.

2.5.2. Cognitive Domain – acquired by mental processes such as reasoning, remembering and recall. This domain helps in problem solving, developing new ideas and evaluation. One of the key competences in entrepreneurs is creativity and problem solving. Much of the literature suggests that entrepreneurs are more creative than others as they tend to think in non- conventional ways, to challenge existing assumptions and to be flexible and adaptable in their problem solving, Kirby, (2003).

2.5.3. Psychomotor domain – deals with development of skills which require efficient coordination between our brains and muscles, as when we read, write or carry out physical skills. Learners at tertiary level need long life skills that will help them to practice actual business and put the acquired knowledge into practice.

The aspect of training is very critical in entrepreneurship as it is used to develop attitudes, habits, skills and standard procedures. Education is defined as a total process of human learning by which knowledge is imparted, faculties trained and skills developed. Mwasalwiba (2010) defines entrepreneurship education as ‘A process of providing individuals with the ability to recognize commercial opportunities and the insight, self- esteem, knowledge and skills to act on them.
As a knowledge source, the importance of Colleges and Universities in the improvement process of knowledge based economy has been highlighted by several authors in national innovation systems, local economies, social development and regional creativity, Karrison and Zhang (2001).

As far as youths are trained up to be creative and innovative, young population could provide utmost benefit to especially developing countries. People who are better educated, have more experience, and invest more time, energy and resources in ensuring that they are able to secure benefits for themselves and for the society as a whole. Mwasalwiba (2010) study indicate that there is a relative agreement that the major rationale for entrepreneurship education is more economical than social and accordingly the aims behind all other objectives are start – ups, self – employment, job creation, knowledge advancement and skill development.

2.6. What to teach and how to teach it?

In teaching entrepreneurship it is particularly important to focus on the personality of trainees. This type of education should forester creativity, a sense of initiative, risk taking and other generally applicable attributes and skills that are the foundation of entrepreneurship. Concerning operational abilities, it is necessary to distinguish between general entrepreneurship, competences that everyone should acquire and those needed specially for social or commercial entrepreneurship ( e.g. for starting up a business)


In programmes that lead to more naturally setting up and managing a small business (e.g. hairdressing, cutting and designing, food process pastry chef, automotive machine and electrician), it may be critical and appropriate to provide specific training on how to do this. It is however important to ensure that entrepreneurship is woven throughout the entire TEVET sector. This is even more crucial than providing entrepreneurship training in specific, but isolated courses.

2.7. Objectives of Teaching Entrepreneurship 

The common objectives appealing to and aiming at all students are;

I. Exploiting opportunities

II. Developing ideas further into products or services

III. Daring to deal with problems and solve them

IV. Creating networks with other students and business associates

V. Accepting the implications of their own choices

VI. Seeing self – employment as a valuable choice of career

VII. Managing resources and money in a responsible way

VIII. Understanding how organizations operate in society

As long as one leaves on earth, learning does not end as stated by scholars in education saying ‘it is from cradle to grave’, for students who will start an own activity at some point after their studies, more specific will be necessary such as;

I. Being able to draft a business plan

II. Knowing the administrative procedures for starting a company

III. Understanding the principles of accounting, commercial and tax law

IV. Being conscious of business ethics and social responsibilities

V. Having a clear understanding of markets mechanisms 

VI. Being acquainted with buying and selling techniques.

2.8. Conclusion

From the views that have been presented in the literature by different scholars, it can be concluded that whether people are pulled or pushed, they need education and training. This is for the obvious reason that they need skills and knowledge on certain concepts to enhance their businesses. One of the PECs being information seeking, entrepreneurs need to be kept abreast of what is happening within and outside the network web and around the world.

It has further been observed that regardless of the vocation training area, the most efficient way to achieve the above mentioned objectives is to have students participate in practical projects and activities, in which learning by doing is emphasized and real experience with entrepreneurship is gained.

CHAPTER FOUR

3.0 METHODOLOGY
This chapter outlines the methodology on how data relevant to the research was gathered and analysed in order to achieve the objectives of the study. This research took take both qualitative and quantitative approaches in order to probe all information on entrepreneurship.  The chapter will also discuss the target population, the sampling procedure and the sample size used. 

3.1 Target population

Out of the 20 public institutions listed above, the Population for this study was the four (4) Public TEVET Institutions. 

In these institutions, a stratified random sampling was used to pick the following respondents Principals, Training Managers, Heads of departments, assistant accountants, and lecturers. The researcher decided to use this sampling method because of the following reasons; (i) it increases a sample statistical efficiency (ii) it provides adequate data for analyzing the various subpopulations and (iii)  it enables different research methods and procedures to be used in different strata, CIM (2000)

3.2 Sample Profile

For the purpose of this study, only four (4) Public TEVET institutions on the Copperbelt were surveyed. The research targeted the four public TEVET institutions since they all have a component of entrepreneurship in their curriculum. The Copperbelt Province was a prime target because the province had the highest number of Public TEVET institutions. The researcher’s residence on the Copperbelt also provided an opportunity to carry out the research with minimal costs of travel and time spent on the survey within available resources.
3.4 Sample size and design

The main purpose of this research was to investigate the impact of entrepreneurship training on self-employment especially among the graduates in institutions of higher learning. A sample of four (4) Copperbelt based institutions were picked on which questionnaires, telephone interviews, and a discussion guides were used. The methods used to gather data provided an opportunity for the respondents to express their opinions on any issues related to entrepreneurship education and training. 

The questionnaires were distributed to all institutions in different departments. During the times the researcher was away carrying out other official duties at the work place, telephone calls were made to remind respondents of the questionnaire and asking them to respond. In addition, other methods were used to support the questionnaire which included face –to – face interviews and participation in college entrepreneurial activities/projects and other college activities.

 Cooper (2003 pp: 179) states that ‘the basic idea of sampling is that by selecting some of the elements in a population, we may draw conclusions about the entire population.  

The author further contends that sampling brings the following advantages; (i) lower cost (ii) greater accuracy or results (iii) greater speed of data collection and (iv) availability of population elements. Garson (2002) also states that in research projects that involve data gathering, it is frequently not feasible to gather data on every possible subject. Instead, a sample is taken to represent the universe of all possible subjects. This study took into account all the fundamentals of any sample that has to be taken, that is, ensuring that the sampling that is carried out will allow the findings to be of significance.

Care was taken in sampling to ensure representativeness of the sample, and thus be able to generalize the findings. Denscombe (2003), further outlined that, for a dissertation or minor thesis, a sample of between thirty (30) and two hundred fifty (250) may be sufficient. For this study, the sample was twenty two  (22) from NORTEC,  sixteen (16) LTBC , twenty three (23) from ZIBSIP, twenty seven (27) from TVTC and  (25) former students making the total of one hundred and thirteen (113).

The sampling of Institutions was based on factors such as the size of the institution, time period of the research and distance from where the researcher resides. 

3.5 Research Design

Zikmund (2000) in Mudenda (2009) defines research design as a master plan specifying methods and procedures for collecting and analyzing required information.

This research is a descriptive study mixed with an exploratory and a case study. The descriptive study adopted a cross-sectional approach in which all respondents are studied at one point in time. This is in contrast to longitudinal methods where data sources are revisited. This approach was preferred because it allows flexibility in terms of resource and time constraints. This study combines both qualitative and quantitative analyses, incorporating both subjective and objective measures. Sakala (2012) states thatQuantitative methods are research techniques that are used to gather quantitative data, information dealing with numbers and anything that is measurable whereas qualitative methods might be used to understand the meaning of the numbers produced by quantitative methods.  

At this stage it is imperative to explain the choice of the method that was employed in this study and also the value to be realised from the chosen method. The combination of quantitative and qualitative methods (called triangulation) is as a result of researchers recognising that qualitative research compensates for the weakness of quantitative research and vice versa (Cooper and Schindler, 2008). The methodologies complement rather than rival each other. Qualitative research is designed to tell the researcher how (process) and why (meaning) things happen as they do, while quantitative data often consists of participant’s responses that are coded, categorised and reduced to numbers so that these data may be manipulated for statistical analysis (Cooper and Schindler, 2008). 

3.6 Data Sources
Two types of data i.e. primary and secondary were collected in ensuring that the objectives of this research were achieved.

3.7. Instrument for data collection

Questionnaires and semi structured interviews (Appendices 1 & 2) were used to collect data from the sample. A questionnaire is a document normally given out to be filled by the respondent himself or herself in his/her own time. Sidhu (1984)  points out that the purpose of using a survey in the form of a questionnaire is to find what is already known what others have attempted to find out, and what problems remain to be resolved. He further contends that, it also shows whether the evidence already available solves the problem adequately without further investigation or it forms the foundation upon which all future work will be built. The reason for the use of questionnaire in this study is to seek factual information and also to determine opinions and attitudes from the respondents on the topic of the study.

 Discussion guides were also conducted to gather data from the students.  The method was used at NORTEC and LTBC after the researcher noticed that students could not answer the questionnaires due busy schedules and midterm test preparations. This is a data collection method using a single interviewer with more than one research participant. The interview conducted was a structured one in which probing questions were asked to students and they provided answers freely. A structured interview often uses a detailed interview guide similar to a questionnaire in order to guide the question order and the specific way the questions are asked, although the questions generally remain open-ended. 
3.8 Primary Data

This type of data was obtained through questionnaires that were both structured and open ended. They were administered by way of personal interviews. The questionnaires were administered under following headings; Principals, Training Managers, heads of departments current and former students.  Three different questionnaires were used for different respondents in the following categories, senior Management, lecturing staff and students, (Appendices 1, 2 and 3)

3.9. Secondary Data

Secondary data was collected from both published and unpublished data sources.  This included data from sources such as the TEVET news, college data base, journals, websites, and Local newspapers.  In addition, data on prevailing entrepreneurial activities   were obtained from college strategic plans, local and international newspapers, books and the internet.

3.10. Data analysis method

Data was analysed both qualitatively and quantitatively using tables and figures where necessary.

3.11. Ethical issues

Being public institutions, most information was in public domain e.g. structure, college prospectus, strategic plans and flyers and was easy to extract. The researcher ensured that respondents were protected by not including the names or departments on the questions and reporting was general. This gave chance to respondents to express themselves freely during interactions and when answering questions.   For the purpose of this study, the issues that were considered were anonymity, confidentiality and free participation.

CHAPTER FOUR

 RESEARCH OUTCOMES/FINDINGS
This chapter presents the analysis of the data collected, and the findings. The section shows tables, charts and graphs of the data collected from the field. Stringer (2007) describes this part as the results section of the report which enables the researcher to present what they have discovered in their investigations. The chapter also discusses and interprets the findings or outcomes of what has been discovered and explores the implications of those findings. Stringer (2007) further contends that the main purpose is to show clearly how stakeholder’s perspectives illuminate the issue investigated and to suggest changes in organizational programmatic practices implied by the outcomes of the research. 
4.0. Responses

The research was done in four (4) public TEVET institutions in the Copper belt in which 113 questionnaires were distributed and total of 93 responses were received.

4.1 Summary of Responses

Below are some of the responses from Principals, lecturing staff and students on some of the questions directly related to the objectives of the research. The questions also reflect the gaps in the subject and strategies for closing the gaps.

The following are the responses which will be analysed in categories as mentioned above;

Table 3 below shows number of respondents given to institutions and responses received from each of them. The questionnaire used is attached in the appendix.

4.1.1 TABLE 4.1: Distribution of Questionnaires given to the institutions
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	INSTITUTION
	TOTAL EXPECTED RESPONSES
	ACTUAL  NUMBER OF RESPONSES
	PERCENT RESPONSE

	LTBC
	16
	14
	8%

	NORTEC
	22
	19
	86%

	ZIBSIP
	23
	18
	78%

	TVTC
	             27
	27
	                 100%

	FORMER STUDENTS
	             25
	                     15
	                    60%

	TOTAL
	          113
	93
	                   82%


Source: field work/Author (2017)

It would be noted from the table that LTBC, ZIBSIP, TVTC and NORTEC gave 82% response. The total number of responses was 93 out of 113 distributed questionnaires stratified into Principals, Training Managers, lecturing staff, current and former students. Most respondents came from TVTC and this was mainly because it was the largest institution of the four with the more staff and students. 
The other reason is that it was easy for the researcher to make follow ups because it is the researchers’ area of operation. NORTEC was second the researcher had other official assignments at the institution being observing student teachers which made it easier to collect the questionnaires. ZIBSIP was third because the researcher the researcher used phone contact through the head of department to meet the lecturing staff and students a particular Wednesday. However, LTBC gave the lowest responses despite of the institution being in the same locality with the researcher because some respondents were not interested in responding and most of the students absconded class specially during entrepreneurship periods.

For  NORTEC though it come second,  the responses were lower because of the distance and most of the times management and some administrative staff were held up in either financial, academic, Board or preparatory meetings for trade fair or graduation ceremony. But for some management and administrative staff decided not to attempt to respond to the questionnaire and always giving excuses that they were busy and even when the researcher wanted to have interactions with them they were never found in offices. Never the less, the responses abstained from the 93 respondents provided enough data for the researcher’s topic.

4.2 RESPONDENTS PER INSTITUTION BY POSITION OF RESPONSIBILITY

The Table below shows the respondents that gave responses to the questionnaire attached according to their position and responsibility.

4.2 TABLE 4.2: RESPONDENTS PER INSTITUTION BY POSITION OF RESPONSIBILITY
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	INSTITUTIONS
	PRINCIPAL
	T.M
	HODs
	LECT.
	STUDENTS
	X.STUDENTS

	LTBC
	1
	0
	1
	2
	10
	3

	NORTEC
	1
	1
	2
	2
	15
	2

	TVTC
	1
	1
	2
	3
	20
	5

	ZIBSIP
	1
	1
	2
	2
	12
	5

	TOTAL
	4
	3
	7
	9
	59
	15


Source: Field work/Author 2017

The sample results show that the largest proportion of the respondents were the students who represented a large population and the key target of the research. The lower number of former students shows that a missing link was discovered between the institutions and students specially the former students as some institutions had no contact with their former students. Heads of Departments and senior lecturers (HOD & S.L) were also respondents and presented a large number as they are the ones who interact directly with   students and go round the country to observe students in the companies and schools and see how they implement the entrepreneurial knowledge/skills in places of attachment. 

4.3 Entrepreneurship offering in the institutions

All the 93 respondents from administrative, lecturing staff, current and former students indicated that entrepreneurship was offered at their intuitions.

4.3.1 Table 4.3: Distribution showing respondents views as to entrepreneurship offering

	
	Number of Respondents
	Percentage

	Entrepreneurship offering
	93
	82%







Source: Field work/Author 2017
 This question was important for the research because it helped in establishing whether these institutions offered entrepreneurship to begin with. From the responses, observations, interactions and teaching practice observations at these institutions it was concluded that the institutions offered entrepreneurship education.

4.3.2How the subject was blended
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	Blended as


	Number of Respondents
	Percentage

	Stand-alone subject
	78
	84%

	Full course with 
	10
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	93
	100%






Source: Field work/Author 2017
All the 93 respondents indicated that entrepreneurship was compulsory in their institutions. However, out of the 93 respondents, 78 said entrepreneurship was offered as a stand- alone in all the courses, 10 respondents said it was offered as full course with lots of components while 5 respondents said offered as a topic in a particular subject. This question and objective was important researcher wanted to know the extent to which the subject is offered and how much is covered.

4.3.3. At what level the subject is offered.

	Institution
	Level

	TVTC
	Diploma and Degree level

	NORTEC
	Trade test, craft and Diploma

	LTBC
	Trade test and craft

	ZIBSIP
	Diploma






Source: Field work/Author 2017

This question was asked only to principals and training manager as it was more of an administrative one and it was important because the researcher wanted to know if level of the learners could have an influence on the subject or vice versa. From the levels that have been presented, it is evident that they would not have problems in learning and comprehending the subject. However, some benefit of doubt would be given to the trade test as most of these students do not have strong grade twelve background and results hence may find some challenges in the subject.

4.3.4 Method of delivery

This question was asked to all the respondents so as to get a wider view of respondent’s opinions and the responses were as follows;
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	Method 
	Number of Respondents
	Percentage

	Theoretically
	60
	64%

	Practically
	4
	6%

	As a project
	4
	6%

	Experiential learning
	0
	0%

	All the methods
	25
	24%

	Total
	93
	100%







Source: Field work/Author 2017
This question was asked to all respondents and out of 93 respondents, 60 said the subject is delivered theoretically, 25 respondents said it is offered using all the methods, 4 said it was through projects while 4 said it was practically only. This question was important because the researcher wanted to know if at all the methods used for delivery are effective and to probe were the problem really is. 

 It was noted that all the respondents that had indicated all methods were from one institution TVTC The researcher discovered that at this institution, learners are first introduced to a particular module in which are given theories and practical work in groups, they are sent to interact with entrepreneurs and the institution invites some entrepreneurs to give motivational talks. In groups students form small companies and come up with their own ideas and products which are executed in a period of 14 days/2 weeks after which they present results to a panel of juries and winning companies are awarded. Students are also given projects in market research, proposal writing, and business plan and company profile formulation.
4.3.5 Entrepreneurship or business related training for instructors/lecturing staff.

This question was asked to administrators and lecturing staff only and the responses were as follows;
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	Entrepreneurship/Business 

Related training
	Number of Respondents
	Percentage

	Entrepreneurship/Business 

Related training
	5
	38%

	TOT only
	5
	38%

	Education, Science & Management
	3
	23%

	Total
	13
	100%







Source: Field work/Author 2017
Out of the 13 lecturers in the four institutions, 5 have strong background in entrepreneurship and Business related courses, 5 are from engineering and science and have only been exposed to Training of Trainers in entrepreneurship while 3 have no business background but from Education, Science and Management studies.  This question was important because it gives a clear picture on the effectiveness and competence of lecturing staff in the course delivery.

4.3.6. How the subject is assessed

This question was asked to all respondents and the responses were as follows;

	Institution
	Assessment

	TVTC
	Both Summative & formative

	NORTEC
	Just an appreciation

	LTBC
	Just an appreciation

	ZIBSIP
	Only formative


Source: Field work/Author 2017
Of the four institutions only TVTC assess the subject both formatively and summatively. While the rest of the institutions have been offering it as just an appreciation in the past two years and students will this year 2017 write their first final examinations in entrepreneurship. This question was important because the researcher wanted to know how the learners value the subject. It was noted that learners in these three institutions do not pay much attention to entrepreneurship and mostly abscond classes because they want to concentrate on those subjects which will earn them marks at the end of the course.

4.3.7. Time allocated for the subject

This question was asked to only lecturers and students and the following were the responses;
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	Institution
	Time allocated for Ent.

	TVTC
	6 hours per week

	NORTEC
	2 hours per week

	LTBC
	2 hours per week

	ZIBSIP
	2 hours per week








Source: Field work/Author 2017
Of the four institutions TVTC has allocated mores six (6) hours) to this subject because of its involvement and practical nature.  While the rest of the institutions have allocated only 2 periods for entrepreneurship which means that learner have less interaction with this subject. This question was important because the researcher wanted to know how frequent the learners are exposed to the subject. It was noted that learners in these three institutions do not have much time in entrepreneurship and hence find it to be bulky and could not do most of the projects. 
A worst case scenario was noted at one institution, LTBC in particular, were the subject is taught after hours because the two hours allocated in the morning clashes and there is no classroom space.

This makes it difficult for the lecturer to deliver because students are tired and there is no full participation, others even decide not to attend the afterhours sessions especially non-boarders who want to go home as they come from distant places.

4.3.8. How learners perceive the subject.

This question was asked to students only and the Reponses were as follows;
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	Perception
	Number of Respondents
	Percentage

	Interesting
	43
	73%

	Too Difficult
	6
	10%

	Too involving
	8
	14%

	I don’t like it
	2
	3%

	Total
	59
	100%







Source: Field work/Author 2017.

Out of the 59 students 43 said the subject was interesting, 6 said it was too difficult, 8 said it was too involving while 2 said they did not like the subject because it was wasting their time.

4.3.9. How many graduates have started their own ventures after completing tertiary education?

This question was asked to lecturing staff and students and the responses were as follows;
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	What former students are doing
	Number of Respondents
	Percentage

	Self-employment
	35
	49%

	Job – searching
	23
	32%

	Working for Government
	12
	17%

	No idea
	2
	3%

	Total
	72
	100%






Source: Field work/Author 2017.

Out of 72 respondents, 35 said former students are self- employment, 23 respondents said they are job – searching, 12 said they are employed by the Government and said they had no idea what former students are doing. Of the 35 respondents, 15 representing 42% are from TVTC while the other 20 representing 57% are from the other three institutions. This is for a simple reason being that most of the graduates from this institution are teachers and Government has not recruited most of them hence using their entrepreneurial skills acquired from the college. 

From the data that was kept by the head of sections/senior lectures, a very small percentage of former students are running their own businesses. One such example is ZIBSIP, in the last 3 years has graduated 850 students and only 10 representing 1% are running their own business, for NORTEC in the last 2 years has graduated over 700 and only 5 representing 0.7% are running their own business while LTBC has graduated 450 in the last 2 years and only 3 representing 0.6% are running their own businesses.

A list of these former students was availed to the researcher and telephone interview was conducted on those who could be contacted. Out of the 15 former students interacted with 8 representing 53% said they were already doing business before they went to college and 7 representing 46% said they started business after acquiring skills from the college. However, those who started business before going to college further said they knowledge acquired from training had enhanced their skills and they now have a deeper understanding of their business and better of doing things.

4.3.10. Challenges faced in delivery and learning of the subject

This question was asked to lectures and students as they are the ones who are directly involved. For lecturers it was through face – to – face interview while for students it was through discussion guide with them at the three institutions being LTBC, NORTEC and TVTC  and the responses were as follows;

4.3.10.1. Lectures

· Out of 13, 3 lecturers representing 23% said the main challenge though they are teaching was that they didn’t have much exposure in entrepreneurship specific training.
· The other 8 lectures mainly from ZIBSIP, LTBC and NORTEC representing 61% said the key challenge was the limited time allocated to the subject which makes it difficult to deliver and make it more practical. 
· The other challenge specifically LTBC was scarce space in the college where the students are subjected to learn entrepreneurship after hours.
4.3.10.2. Students

· Out of 59 students 30, representing 50% said they had a challenge in the time allocated which was too short for them to comprehend the bulk subject and do projects.

· The other one specifically at LTBC was inadequate number of competent lectures to offer the subject.

· Students found it difficult to follow the delivery because lectures just went to class to read text books and TEVETA manuals.

· High opportunity cost whether to attend or not as it was just an appreciation

· Students did not see much sense in the subject because lectures themselves are not practical and no evidence of entrepreneurial activities among them.

· Luck of funds to do projects.

CHAPTER FIVE

CONCLUSIONS AND RECOMMENDATIONS
Chapter four presented the responses, analysed them and made findings. This chapter concludes the dissertation by giving a summary on the findings and analysis of the research. It starts with presenting the research problem, research questions and research objectives.Finally it also gives conclusions and recommendations on possible interventions that could help TEVETA and TEVET institutions on how best entrepreneurship education and training can improved as to meet TEVETA’s one objective of value addition to the economy through self-employment.

5.1 The research problem

The research problem in chapter one explained the fact that inspite of all the interventions by MOHE and TEVETA to make entrepreneurship a lifelong skill to create self-employment in Zambia not much evidence has been seen in the country from the graduates. There still some gaps in the sense that graduates are still seen job-searching and waiting for Government and private sector to employ them. This therefore necessitated an investigation on the impact of entrepreneurship education and training on self-employment among graduates in Zambia

5.2. Main findings

(I) All the four institutions which were studied said they offer entrepreneurship either as a stand – alone subject, a topic in a particular subject or as a short course being TOT. This shows that all these institutions are a vehicle through which TEVETA’s objective has been achieved.

(II) Responses from research questions, observations have indicated that 64% of the subject is delivered theoretically and only 26% uses various methods.  This it can be concluded that the there is a gap in the delivery because if the subject has to be enjoyed and fully understood, learners have to be exposed and given a lot of tasks to perform in groups specially.

(III) The research results and interactions with staff in the institutions showed that though small in number, some lectures lecturing entrepreneurship have minimal or no exposure in specific training in entrepreneurship or business related courses but just teaching because they have researched. The conclusion to this is that these lectures are not teaching effectively because they have not learnt what they are teaching and hence find themselves reading modules and textbooks in class and making the subject boring.

(IV) Observations, and interviews indicated that only TVTC at the moment is assessing the learners in entrepreneurship both formatively and summartivly while the rest is just an appreciation. Conclusion from this is that there is to some extent justification beyond reasonable doubt for learners to abscond the subject because in as much as they want to attend all the sessions it has no value as it does not add anything to their final grade.

(V) Also worth noting was the limited time allocated the entrepreneurship which in all senses prove to be very little. The conclusion to this is as long as the time remains limited for the one (1) year the learners are exposed to this subject, Institutional and specially TEVETA’s objectives and expectations will not be met as the subject cannot be practical in this limited time.

(Vi) Results have indicated that only 48% the graduates have started their own ventures or being able to stand alone after completing tertiary education in the last 3 years. The conclusion drawn here is that all things being equal, entrepreneurship education and training has not impacted much on the learners. The researcher has attributed this mainly to the limited time learners interact with the subject and the theoretical mode of delivering this particular subject. In the two institutions LTBC and NORTEC, students had started some partnership and were given space and equipment to use to run the business, after three years when they were told to operate independently the team was disbanded reason being they couldn’t manage to operate without being supervised by the college. This finding agrees with Farrant theories of learning by blooms in which he contends that for learning to be effective, the whole being of a learner must be affected. That is the cognitive domain which involve the thinking process and problem solving, the affective domain which involves change of values, feelings, attitude and mind set and psychomotor which involves skills development. As long as these are not affected one can doubt if learning is effective.

(vii) Findings also indicated that students had problems in believing something which was presented theoretically specially in cases where the lectures did not physical evidence of physical businesses run by them. This proved to be difficult for them because the strongly argued that the lectures must lead by example in running business themselves and create models for learners to be motivated.  Conclusion here is that learners lean differently, by doing seeing and others by hearing.

5.3. Conclusion 

· From the findings, there is evidence beyond reasonable doubt that all the institutions investigated offer entrepreneurship in their curriculum

·  The theoretical method of delivery is not an effective one for this subject

· The hours allocated to the subject are inadequate

· Entrepreneurship education has not had reasonable impact on self-employment mainly due to the fact that the methods used have not been able to affect the learners’ whole being as agued by Farrant (2005)

5.4
 Recommendations

The primary aim of this research was to investigate on the impact of entrepreneurship education and training on self – employment in public TEVET institutions. The results showed that though institutions offered entrepreneurship, there was very small impact on self – employment given the percentage of people running their own business after college. Furthermore the results also showed that the subject in institutions is mainly offered theoretically and as an appreciation. Therefore, this research presents the following recommendations:

(I) Curriculum - This being a TEVETA regulated curriculum/program, the authority should change the curriculum in such a way that it is more practical and hands on so that learners could learn it by doing.

(II) Government support – the government should do more in the provision of grants for startup capital to small and graduate entrepreneurs who emerge winners after competing.

(III) Entrepreneurship centers of Excellence – Government should encourage institutions to work towards being entrepreneurship centers of excellence were people can go and learn more about entrepreneurship.

(IV) Exhibitions – Government through MOHE should come up with an entrepreneurship week program in which student entrepreneurs could exhibit and show case their entrepreneurial activities to encourage entrepreneurship spirit in institutions.

(V) Awards – TEVETA should introduce annual awards for the best entrepreneurial/innovative institution, best student entrepreneurs so that student could compete for the awards which will in turn encourage and motivate learners to concentrate on the subject.

(VI) Assessment -   TEVETA should seriously consider finding means of assessing this subject formatively and summartivly so that learners attach great importance to it like any other examinable subject.

(VII) Staff Exposure to entrepreneurship – TEVETA should find a way and method of ensuring that all staff teaching entrepreneurship should have TOT in the certificate in entrepreneurship  in the short term and longer programs in the long run.  .
(VIII) TEVETA should consider increase the hours allocated to this particular subject so that learners and lecturers have more time to interact with the subject.

(ii)  Industry and stakeholder involvement - Institutions must work with industry, business men/women and other stakeholders to find ways of exposing would be entrepreneurs so that they are encouraged and motivated to start their own ventures.

5.5. AREAS FOR FUTURE RESEARCH

i. The research was restricted to public TEVET institutions only. A similar research could be done on private TEVET institutions and secondary schools offering entrepreneurship.

ii. In the research done, some respondent’s lectures in particular indicated that they had some challenges in delivering because their background in other subjects not related to business/entrepreneurship. This has negatively affected the delivery of this subject as they cannot teach effectively because of this gap.

A research could also be done on the impact of teacher/lecturer specialized qualification on subject delivery.
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Appendix 1

Table 1: List of current public TEVET Institutions in Zambia

	S/N
	Name of Institution
	Town Located
	Province Located

	1
	In-Service Training Centre
	Luanshya
	Copperbelt Province

	2
	Luanshya Technical and Business College
	Luanshya
	Copperbelt Province

	3
	Technical and Vocational Teachers’ College
	Luanshya
	Copperbelt Province

	4
	Zambia Institute of Industrial and Business Studies Practices
	Kitwe
	Copperbelt Province

	5
	Kitwe Vocational Centre
	Kitwe
	Copperbelt Province

	6
	Lapidary Centre
	Ndola
	Copperbelt Province

	7
	Northern Technical College
	Ndola
	Copperbelt Province

	8
	Zambia Air Services Training Institute
	Lusaka
	Lusaka Province

	9
	Evelyn Horne College
	Lusaka
	Lusaka Province

	10
	Lusaka Vocational Centre
	Lusaka
	Lusaka Province

	11
	Lusaka Business and Technical College
	Lusaka
	Lusaka Province

	12
	MonguTrades Training Institute
	Mongu
	Western Province

	13
	Mwinilunga Trades Training Institute
	Mwinilunga
	North-Western Province

	14
	Solwezi Trades Training Institute
	Solwezi
	North-Western Province

	15
	Mansa Trades Training Institute
	Mansa
	Luapula Province

	16
	Chipata Trades Training Institutes.
	Chipata
	Eastern Province

	17
	Lukashya Trades Training Institute
	Kasama
	Northern Province

	18
	Kasiya Secretarial and Business College
	Pemba
	Southern Province

	19
	Choma Trades Training Institute
	Choma
	Southern Province

	20
	Livingstone Institute of Business and Engineering Studies
	Livingstone
	Southern Province


Source: TEVETA (2012)

Appendix 2

QUESTIONAIRE FOR ADIMINISTRATIVE STAFF 

MS. MBOZI KANTU 

MAKERERE ENTREPRENUERSHIP CONFERENCE RESEARCH
Dear Respondent,

I’m  a  lecturer at  in entrepreneurship TVTC doing my research on the effects of Entrepreneurship Education and Training on Self Employment in Zambia particularly on the four (4) copper belt based TEVET institutions being NORTEC, ZIBSIP, TVTC and LTBC. 

The information you will provide is strictly for academic purposes and as such shall be treated with utmost confidentiality. You are not required to give your name or any of your identification on this questionnaire. 

This interview is aimed at finding out your opinion concerning entrepreneurship education training in your institution. You are therefore requested to be as objective as you can in view of what you know about the subject.
1. State your position

a. Principal   [ ]

b. Training Manager  [ ]

c. Head of Department [ ]

2. Does your institution offer Entrepreneurship Education and Training?

a. Yes [ ]

b. No [ ]

3. At what level?

a. Trade test [ ]

b. Certificate [ ]

c. Craft [ ]

d. Diploma [ ]

e. Degree [ ]

f. Any other…………………………………………………………….

4. For how long is the subject taught?

a. 3 months [ ]

b. 6 months [ ]

c. 1 year [ ]

d. 2 years [ ]

5.  How is the subject taught? 

a. Compulsory [ ]

b. Optional [ ]

  6.  How has the subject been blended in your institution?

a. As a stand-alone subject in all the  courses [ ]

b. As a full course with a lot of components [ ]

c. As a topic in a particular subject [ ]

d. As a unit in a particular topic in a single course [ ]

1. How is the subject delivered/methodology?

a. Theoretically [ ]

b. Practically [ ]

c. As a project [ ]

d. Experiential learning [ ]

2. Is the current method of delivery effective?

a. Yes [ ]

b. No [ ]

3. If your answer in 8is YES, state the reasons …………………………………………………………………………………………

…………………………………………………………………………………………

4. If your answer is NO, what are the Challenges? ...............................................................................................

……………………………………………………………………………

5. If your answer in 8 was yes, how many students from your institution have started their own business ventures after training the subject?

a. 30 – 50 [ ]

b. 50 – 70 [ ]

c. 0ver 100 [ ]

 d. none [ ]

6. What role does your department/office play in promoting entrepreneurship education and training institution? Please state……………………………………………………………………………………………………………………………………………………

7. Have your entrepreneurship  lecturing staff undergone 

training in entrepreneurship or any  business related subject?

a. Yes [ [

b. No [ ]

8. If your answer in question 13 is yes, to what level

a. Degree in entrepreneurship or Business Studies/Administration

b. Diploma  in entrepreneurship or Business Administration

c. Certificate in Entrepreneurship or Business Administration

d. Training of Trainers (TOT) in Entrepreneurship

e. Any other please specify……………………………

9. If your answer is no, please state how this has affected your delivery of this subject………………………………………..

10. How is the subject assessed?

a. Formative [ ]
b. Summative [ ]


c. both  formative and summative[ ]  d. As an appreciation [ ]

11. Who is the examiner of the subject?

a. TEVETA [ ]


b. Copper belt University  [ ]

c. University of Zambia [ ]
d. Zambia Institute of Marketing [ ]

12. How can rate you  the attitude and performance of learners in this subject in the last 2 years?

Very good [ ]
Good [ ]
Average [ ]

Poor [ ]

Very poor [ ]

19. Any suggestions on how to improve/enhance entrepreneurship Training in your institution……………

……………………………………………………………………….

20. Any suggestions or recommendation to TEVETA/ Ministry on what could done to the entrepreneurship curriculum…………………………………………………………..

THANK YOU

Appendix 3

GUIDED QUESTIONAIRE FOR LECTURERS
MS. MBOZI KANTU 

MAKERERE ENTREPRENUERSHIP CONFERENCE RESEARCH
Dear Respondent,

I’m  a  lecturer at  in entrepreneurship TVTC doing my research on the effects of Entrepreneurship Education and Training on Self Employment in Zambia particularly on the four (4) copper belt based TEVET institutions being NORTEC, ZIBSIP, TVTC and LTBC. 

The information you will provide is strictly for academic purposes and as such shall be treated with utmost confidentiality. You are not required to give your name or any of your identification on this questionnaire. 

This interview is aimed at finding out your opinion concerning entrepreneurship education training in your institution. You are therefore requested to be as objective as you can in view of what you know about the subject.

1. State your Department

a. Business   [ ]

b. Engineering [ ]

c. Electrical   [ ]

d. Applied Science  [ ]

e. If any other please specify……………………………………

2. Does your institution offer entrepreneurship as demanded by the curriculum?

a. Yes [ ]

b. No [ ]

3. For how long have you been teaching the subject

a. 0 – 6 months [ ]


b. 1-2 years [ ]

c. 3 – 5 years [ ]


d. more than 5 years [ ]

    4. How is the subject taught? 

a. Compulsory [ ]

b. Optional [ ]

5. How has the subject been blended in your institution?

a. As a stand-alone subject in all the  courses [ ]

b. As a full course with a lot of components [ ]

c. As a topic in a particular subject [ ]

d. As a unit in a particular topic in a single course [ ]

6. How is the subject delivered/methodology?

a. Theoretically [ ]

b. Practically[ ]

c. As a project[ ]

d. Experiential learning[ ]

7. Is the current method of delivery effective?

a. Yes [ ]

b. No [ ]

8. If your answer in 7is YES, state the reasons …………………………………………………………………………………………………………………………………………………………

9. If your answer is NO, what are the Challenges? ...........................................................................................................................................................................................

10. If your answer in 6 was yes, how many students form your institution have started their own business ventures after training the subject?

b. 30 – 50 [ ]

b. 50 – 70 [ ]

c. 0ver 100 [ ]

 d. none [ ]

11. Have you under gone any training in entrepreneurship or any 

Business related subject?

a. Yes [ [

b. No [ ]

12. If your answer in question 11 is yes, to what level

a. Degree in entrepreneurship or Business Studies/Administration

b. Diploma  in entrepreneurship or Business Administration

c. Certificate in Entrepreneurship or Business Administration

d. Training of Trainers (TOT) in Entrepreneurship

e. Any other please specify…………………………………

13. If your answer is no, please state how this has affected your Delivery of this subject…………………………

…………………………………………………………………………..

14. How is the subject assessed?

a. Formative [ ]
b. Summative [ ]


c. both  formative and summative[ ]  d. As an appreciation [ ]

15. Who is the examiner of the subject?

a. TEVETA [ ]


b. Copper belt University  [ ]

c. University of Zambia [ ]
d. Zambia Institute of Marketing [ ]

16. How can  you rate   the attitude and performance of learners in 



this subject in the last 2 years?

Very good [ ]
Good [ ]
Average [ ]

Poor [ ]

Very poor [ ]

17. Any suggestions on how to improve/enhance entrepreneurship Training in your institution

………………………………………………………………………………………………………………………………………………

Thank you for your participation


Appendix 4

GUIDED QUESTIONAIRE FOR STUDENTS 

MS. MBOZI KANTU 
MAKERERE ENTREPRENUERSHIP CONFERENCE RESEARCH
Dear Respondent,

I’m  a  lecturer at  in entrepreneurship TVTC doing my research on the effects of Entrepreneurship Education and Training on Self Employment in Zambia particularly on the four (4) copper belt based TEVET institutions being NORTEC, ZIBSIP, TVTC and LTBC. 

The information you will provide is strictly for academic purposes and as such shall be treated with utmost confidentiality. You are not required to give your name or any of your identification on this questionnaire. 

This interview is aimed at finding out your opinion concerning entrepreneurship education training in your institution. You are therefore requested to be as objective as you can in view of what you know about the subject.

1. Which course are you studying? Please state………………

2. For how long have you been here?

a. One year [ ]

b. Three years [ ]

c. Two years [ ]

d. Six months

3. How many subjects are you taking?

a. 5 [ ]

b. 7 [ ]

c. 9 [ ]

d. More than 9  [ ]

4. Are you also learning entrepreneurship?

a. Yes [ ]

b. No [ ]

   5.  How is the subject taught? 

a. Compulsory [ ]

b. Optional [ ]

  6. How has the subject been blended in your institution?

a. As a stand-alone subject in all the  courses [ ]

b. As a full course with a lot of components [ ]

c. As a topic in a particular subject [ ]

d. As a unit in a particular topic in a single course [ ]

7. How do you find the subject?

a. Interesting[ ]

b. Difficult  [ ]

c. Boring[ ]

d. I don’t like it [ ]

8. How is the subject delivered/methodology?

a. Theoretically [ ]

b. Practically [ ]

c. As a project [ ]

d. Experiential learning [ ]

9. Do you think the method used is an effective one?

a. Yes [ ]

b. No [ ]

10.  If your answer in 9 is no please state reasons

…………………………………………………………………………………………………………………………………………………………

11. If your answer in 9 is yes, are you able to start your own business venture/ small company as a result of the training obtained from the institution? Please explain……………………………………………………….............

…………………………………………………………………………………………

12. Do you know any of your colleagues who were at this institution some 2 or 3 years ago and learnt entrepreneurship?

a. Yes [ ]

b. No [ ]

13. If your answer is YES, what are they doing? 

a. Self-employed [ ]

b. Working in a company/ government [ ]

c. Job searching [ ]

d. State any other…………………………………………………

14. Any suggestions on how to improve/enhance learning of entrepreneurship in your institution…………………………

……………………………………………………………………………

THANK YOU FOR YOUR PARTICIPATION
MAKERERE UNIVERSITY

Focus Group Discussion for Students

Name of the Institution………………………………………………

Dear student,

This Focus Group Discussion (FGD) guide intends to investigate the effectiveness of teaching and learning of entrepreneurship in your institution. Please assist, your contribution in this discussion is highly valued and the information recorded will be treated confidentially. The discussion will take 60 minutes and only two questions will be involved each taking 30 minutes.

Discussion questions:

1. In your opinion, what challenges do you face in learning entrepreneurship in your institution? Probing questions will be how the subject has impacted on their attitude and mind set, how they have been exposed to the subject, how much time is allocated to it on the time table and how it is assessed.

2. What ways (measures/ remedies) should be taken in order to improve the situation? Probe questions will be on what students would like: what the institutions should do; what the government should do; what other stake holders should do.
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